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Our Intent for Geography at Pensford Primary School

In teaching Geography, we want children to make connections in learning through developing their
understanding of their world, both locally and globally, whilst considering the physical and human forces
that affect this world. We would like to develop the children’s curiosity and encourage them to ask
guestions, analyse data, and form conclusions based on reasoning and evidence. Deeper thinking will be
fostered with focussed recall questioning, ensuring knowledge is secured within a threshold before moving
on.

Our Geography teaching supports the Four Pillars of the Pensford Curriculum as follows:

Wellbeing — Our lessons will help to foster children’s understanding of how their local environment, and
environments around the world can both support and hinder physical and mental wellbeing.

Language — Our curriculum for geography details the subject-specific vocabulary that will enable children
to understand and retain concepts and knowledge in the subject. This vocabulary builds up as the children
move through the school.

Reasoning — We want children to be able to consider arguments for and against a range of ways in which
human activity impacts on the local and global environment. Our curriculum supports this at a number of
points, with relevant inquiry questions that children will encounter and debate as they move through the
school.

Technology — Children will use technology in 3 key ways during their study of geography:

e To discover (carrying out guided Internet research to learn about the world)

e To map (using Google Earth and Google Maps, children will explore their local environment and use
this to support their own map making)

e To analyse (Children will use and make graphs using Excel to support their fieldwork)



Geography Curriculum Overview

Autumn 1

Seasons and

Geography study, skills and locational knowledge

Autumn 2

Seasons and
Weather

Weather
KS1 Who’s Coming to
Year Tea?
A Non-European
Study: Tanzania
KS1 Our Amazing
Year World
B Non-European
Study: Thailand
LKS2 North, East, South,
Year West
A

Mapping skills, 8
points of the
compass & grid
references;

Spring 1

Seasons and

Spring 2

Seasons and

Weather Weather
How do I get to...? | Where are all the
Knowledge of UK wild things?
Map (Countries & Knowledge of
Capitals) World Map
(Continents &
Fieldwork on Oceans)
school grounds —
devise a simple
map; and use
and construct
basic symbols in
a key
Maps and Routes
use simple

Extreme Survival

Global map: lines
of latitude,
longitude, tropics,
equator;

compass directions
(north, south, east
and west) and
locational and
directional
language [for
example, near and
far, left and right],
to describe the
location of features
and routes on a

Fieldwork

Summer 1 & Summer 2

Seasons and Weather

Weather and Seaside
use basic geographical vocabulary to
refer to:
key physical features, including:
beach, cliff, coast, forest, hill,
mountain, sea, ocean, river, soil,
valley, vegetation

map
Fieldwork on Fieldwork at Weston Beach - using
local walk - aerial photographs and plan

devise a simple
map; and use
and construct
basic symbols in
a key; recognise
landmarks and
basic human and
physical features;

perspectives to recognise landmarks
and basic human and physical
features;

Dig for Victory

Locate European
capital cities: Paris,
Berlin, Rome,
Warsaw, Moscow

Escape from Pompeii

Physical Geography: study of
volcanoes

Revision of climate zones/ biomes




Local Study:
Pensford, Bristol &
Bath and
comparison to
other parts of UK

Fieldwork: Visit a
museum in Bristol
to learn about

revision of
continents &
oceans

Climate Zones/
biomes, mountain
ranges of the world

what attracts

people to live and
work there.
Going Global Raiders and Ancient Egypt Rainforest Down in the Valley
Traders
Human Geography: River study: key Mapping: Locate Local study of the River Chew river
Imports/ exports/ Settlement and vocabulary for countries in South system
fair trade/ tourism land use in the rivers and America
and the Chew Valley comparison

environment

between the Nile

Biomes, lines of

Fieldwork: studying the flow-rate, depth

UK Study: place and the River Chew latitude/ . .
s 6 VG e — longitude/ tropics/ and impact of weather on the river levels
and Saxon origin; source, mouth, equator
counties of the UK tributary
Chocolate Why aorta keep fit Marvellous Were we a fish? Dragons’ Den
Mapping: revise Mayans
South American . Mapping: revise Churches’ Conservation Trust
countries; locate s on S Sl ’_qmer fcan workshop, “Changing Places”
, the River Chew countries; locate
cocoa-producing .
) i river system: focus Galapagos Islands i
African countries on human and explain how Mapping: Create Ordnance Survey-
geography (coal they were formed style map of the school grounds
Apply knowledge industry) and (revision of
of fair trade to compare to a volcanoes)
investigation of contrasting
the chocolate location in the UK:
industry. Rhondda Valley
Fieldwork: create
sketch map of the
local area around
the school to show
land use
What'’s out Who Let the Is it me or is it Victorious How steady is your hand?
there? Gods Out? hot in here? Victorians
Mapping fieldwork: Supervised
European Study: Environmental Focus on global independent use of OS maps to carry

Greek tourism
(recap eco-tourism
studied in LKS2)

studies: global
warming and
local impact on
ecology

Fieldwork: BART
workshop on
environmental
change impact
on rivers

trade links
generated by the
British Empire
and understand
where and how
these links have
been maintained
(eg between the
UK and India and
other
Commonwealth

countries)

out orienteering in local area and
school grounds.




Fieldwork

Locational
knowledge

Map work

EYFS

Work in the school
grounds.

Observe and describe the
environment and name
specific features (river,
river bank, garden,
vegetation, soil, buildings)

Progression Matrix

KS1

Year A

Work in the school
grounds.

Observe and describe the
environment and name
specific features (river,
river bank, upstream/
downstream, garden,
vegetation, soil, buildings)

Year B

Go on a local walk and
recognise basic human and
physical features (housing,
houses, shops, church, hill,
river valley, village,
viaduct, lockup)

Visit the seaside and
investigate/ observe
physical features including:
beach, cliff, coast,
coastline, sea, rocks

Lower KS2

Year A

Use Ordnance Survey maps
on a local walk to support
identification of the
features identified in KS1,
as well as additional
features beyond the local
area (eg Stanton Drew
stone circle, Chew Valley
Lake)

Year B
Study the flow-rate,
depth and impact of
weather on the river
levels.

Upper KS2

Year A
Create a sketch map
of the village and a
stretch of the river
Chew to show land
use. New vocab:
arable/ pastoral/
mixed farming/
commercial (land
use)

Year B
BART workshop on
environmental
change and its impact
on rivers (including
river dipping);

Supervised
independent use of
OS maps to carry out
orienteering in local
area and school
grounds.

Know that Pensford is the
village where the school is
located, and that its two
nearest cities are Bristol
and Bath.

Name, locate and identify
characteristics of the four
countries and capital cities
of the United Kingdom
and its surrounding seas.

Name and locate the
world’s seven continents
and five oceans.

Know where Tanzania is
located in Africa

Know where Thailand is
located in Asia

Understand the human
and physical features of
the immediate
environment of Pensford
and why people visit the
area.

Local study: Pensford,
Bristol & Bath and
comparison to London

Locate European capital
cities: Paris, Berlin, Rome,
Madrid, Moscow.

Name and locate some of the
48 counties of the UK

Locate Egypt in Africa and the
Mediterranean Sea.

Locate the 12 countries of
South America.

Local study of the River Chew
river system (new vocabulary:
source, mouth, tributary);
build on knowledge of the
immediate area to include
wider understanding of land
use along the river.

Revise the 12
countries of South
America, and the
Galapagos Islands
and locate cocoa-
growing countries in
Africa

Locate Greece and
Athens; revise
location of the
Mediterranean Sea.

Understand the
geographical reach of
the British Empire,
locating India in Asia.

-name, locate and identify
characteristics of the four
countries and capital cities
of the United Kingdom and
its surrounding seas. Use
this maps worksheet.

Know the names and
locations of the world’s
seven continents and five
oceans. Use this map.

Identify Tanzania on a
map of Africa using this
map.

-name, locate and identify
characteristics of the four
countries and capital cities
of the United Kingdom and
its surrounding seas. Use
this maps worksheet.

Know the names and
locations of the world’s
seven continents and five
oceans. Use this map.

Identify Thailand on a map

of Asia this reference map
and this worksheet.

Using local maps, know the
8 points of the compass
and how to use 4-figure
grid references.

On a global map, identify
lines of latitude &
longitude as well as the
tropics and the equator.

Use this map to recap
mapping knowledge in
KS1, and atlases for
physical features of Africa
and Egypt.

Become familiar with_this
map of South America.

Re-cap 8 points of the
compass and 4-figure grid
references, and lines of
latitude/ longitude.

Revise the countries
of South America

using this interactive

map.

Locate cocoa-
producing countries

on this map of Africa.

Create an Ordnance
Survey-style map of
the school grounds.

Work with this
interactive map of
Europe, focusing on
Greece and its border
countries.

Supervised independent
use of OS maps to carry
out orienteering in local
area and school
grounds.



https://pensfordschool.sharepoint.com/:b:/s/Teachers/EZFaRWzzlh5IrpNS4lo83dABd6WArmfUQJP5lAOjrzhKMQ?e=2pVeGm
https://pensfordschool.sharepoint.com/:b:/s/Teachers/EdueKDlQ38ZNuOfCeMPVj64BfzUn5AhrHjPe6fJLij1REA?e=VIWl1V
https://pensfordschool.sharepoint.com/:b:/s/Teachers/EccdbvoKd1BOvXpSzvAJG_ABIQlgM7yPZ0Bn_cf0jobL-Q?e=TsZYmT
https://pensfordschool.sharepoint.com/:b:/s/Teachers/EccdbvoKd1BOvXpSzvAJG_ABIQlgM7yPZ0Bn_cf0jobL-Q?e=TsZYmT
https://pensfordschool.sharepoint.com/:b:/s/Teachers/EZFaRWzzlh5IrpNS4lo83dABd6WArmfUQJP5lAOjrzhKMQ?e=2pVeGm
https://pensfordschool.sharepoint.com/:b:/s/Teachers/EdueKDlQ38ZNuOfCeMPVj64BfzUn5AhrHjPe6fJLij1REA?e=VIWl1V
https://pensfordschool.sharepoint.com/:b:/s/Teachers/EW3kavVg4f5An4IMXoju6E8B88C9E8UB-AjfBoohMUqx-g?e=F6Q7LT
https://pensfordschool.sharepoint.com/:b:/s/Teachers/EXjZ4e3l5qtGpuBT70447soBaaMzM2_oP9Tae7tLobUbuQ?e=IDBiUM
https://pensfordschool.sharepoint.com/:b:/s/Teachers/EccdbvoKd1BOvXpSzvAJG_ABIQlgM7yPZ0Bn_cf0jobL-Q?e=IpWmUH
https://www.twinkl.co.uk/resource/map-of-south-america-with-names-display-poster-t-g-408
https://www.twinkl.co.uk/resource/map-of-south-america-with-names-display-poster-t-g-408
https://online.seterra.com/en/vgp/3016
https://online.seterra.com/en/vgp/3016
https://www.twinkl.co.uk/resource/t2-g-375-map-of-africa
https://online.seterra.com/en/vgp/3007
https://online.seterra.com/en/vgp/3007
https://online.seterra.com/en/vgp/3007

Physical geography

Human geography

Study of Tanzania: Mount
Kilimanjaro (introduction
to how volcanoes are
formed); Lake Victoria
(learn this is a source of
the Nile) and compare to
Chew Valley Lake/ river
Chew.

Study of Thailand
Understand the terms
Season, Climate and
Weather; compare the
climate and rivers in Bristol
(Avon) and Chang Mai
(Ping).

Know key local physical
features on local walk:
river bank, hill, valley,
woodland, forest, soil,
vegetation

Know key physical features
of coasts and beaches:
beach, cliff, coast, sea,
ocean,

Local study: know the
names, sources and
approximate lengths of the
rivers Chew, Trent and
Thames.

Volcanoes: Recall
knowledge of Mount
Kilimanjaro and apply to
Vesuvius: be able to
explain how they are
formed and learn associate
vocabulary, eg: mantle,
lava, crater, magma.

Recap/ introduce climate
zones/ biomes and focus
on Mediterranean.

Understand how valleys
are created.

Know that Chew Valley
Lake is artificial but that
most lakes are natural.

Compare the Mendip Hills
with other hills/ mountains
in the UK: Cheviots and
Pennines, in terms of the
types of rock and the
relative heights.

Introduce/ recap climate
zones/ biomes and focus
on Rainforest.

Apply knowledge of
volcanoes to being able to
describe how the
Galapagos islands were
formed.

Environmental study:
impact of carbon emissions
on global warming and
climate change.

River Study as part of
environmental project:
Ecology in the River Chew
(BART workshop).

Study of Tanzania:
Introduction to the
Commonwealth. Learn
what Trade means, and
link to British Values.

Key human features, both
locally and at Weston-
super-Mare, including: city,
town, village, factory,
farm, house, office, port,
harbour and shop.

Understand tourism in
terms of why people
choose to visit Pensford.

Local study: compare
and contrast
Pensford and its
neighbouring cities of
Bath and Bristol with
London. Focus on
land use (agriculture
vs industry), tourism:
know key sites in
Bristol and London
that attract tourists
and explain why
people visit Pensford.

In-depth study of
Imports/ exports/ fair
trade/ tourism and the
environment

Settlement and Land Use
in the Chew Valley: name
key villages along the river
and their industries past
and present (link to History
topic on Stone Age).

Study of coal mining in
the Chew and Rhondda
valleys (visit Rhondda
Valley museum: A Welsh

Coal Mining Experience
Rhondda Heritage Park,
Museum of Welsh Mining
(rctcbc.gov.uk)

Consolidate and build
on knowledge of land
use in the Chew Valley
through the Churches’
Conservation Trust
Workshop: “Changing
Places”.

Apply knowledge of trade
(including fair trade) to
enquiry study of Chocolate

Apply knowledge tourism,
(including eco-tourism) to
enquiry study of tourism in
modern Greece. What are
the positive and negative
impacts of tourism in
Greece?

Investigate trade within
the Commonwealth — has
the Commonwealth
benefited all countries
equally?



https://www.rctcbc.gov.uk/EN/Tourism/RhonddaHeritagePark/Home.aspx
https://www.rctcbc.gov.uk/EN/Tourism/RhonddaHeritagePark/Home.aspx
https://www.rctcbc.gov.uk/EN/Tourism/RhonddaHeritagePark/Home.aspx
https://www.rctcbc.gov.uk/EN/Tourism/RhonddaHeritagePark/Home.aspx
https://www.rctcbc.gov.uk/EN/Tourism/RhonddaHeritagePark/Home.aspx

bridge A structure people have made to help them cross water.

Buildlng A permanent place where people can work or live.

Church A building that people use for worshipping gods or praying.

City A place with lots of buildings and people living closely together.

Countryside An outdoor space with lots of room for living things.

farm A big area of land that people live on and use to grow food or
keep animals for food.

field An area of land that people use to grow food, keep animals or
look after wildlife.

Hill A natural area of land that is higher than the land around it.

House A building in which people live that has two or more floors.

Map A type of picture that shows the size and shape of a place from
the air.

Path A track made by travelling on foot.

Pollution Anything that makes the land, water and air dirty and
unhealthy.

River Moving water that flows to the sea.

Town A place with many streets and buildings, where people live and
work.

Viaduct A structure people have made to support a road or railway
between two hills.

Village A place where people live that is usually smaller than a town.

woodland An outside area with lots of trees.

Children talk about the features of their own immediate
environment and how environments might vary from one
another. They make observations of animals and plants and

explain why some things occur, and talk about changes.

e Pensford is a village near to the cities of Bristol and
Bath.

o Theriver Chew flows through the village. Pensford
is in the countryside.

e Pensford Primary school has two buildings, places
to play and a garden.

e Part of our school is next to the river bank.

) Near my school, there is a viaduct.

e Thereis a lot of countryside around Pensford, with
woodland, hills, farms and fields

people?

What would you find if you walked around Pensford.
Which things are natural and which have been made by

Order in size: town, village, city ; river, stream, sea
What is a viaduct?

Carry out a local walk to look at human and physical features.

=
)
(5}
o
=
&

This is Pensford
School from the
air.

An aerial photo
is like a ‘picture
map’.

The viaduct in
Pensford.

Pensford School

Wellbeing: Children will start to learn how noticing and appreciating the local surroundings including the countryside and riverside location supports feeling happy.
Language: Children will learn and use geographical vocabulary, including that listed above.
Reasoning: Children will apply their understanding of the vocabulary to reason about relative sizes of places such as towns, villages and cities; they will think about what does and does
not fit a particular definition and some similarities and differences (eg between viaducts and bridges).
Technology: Children will learn to take photographs using iPads to support discussion about what they notice when carrying out their fieldwork.




creature A living being; an animal or human.

farm An area of land and its buildings, used for
growing crops and rearing animals.

Jungle An area covered in thick forest with hot weather.

Ocean A huge body of salt water.

Environment

Our surroundings including air, soil, water,
plants and animals.

similarities

Something or someone being the same.

differences

Something or someone not being the same.

<Topic Image>
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<Topic Image>

Stories and characters from a range of cultures will
feature heavily within our stories and story-telling
opportunities. The children will learn about other
countries and cultures and consider the contrasts to
locations they know well. The summer months
provide a good focus for comparing our weather to
those other countries and we will explore the idea of
seasons and the passing of time.

bridge A structure people have made to help them cross water.

buildlng A permanent place where people can work or live.

Church A building that people use for worshipping gods or praying.

City A place with lots of buildings and people living closely together.

Countryside An outdoor space with lots of room for living things.

farm A big area of land that people live on and use to grow food or
keep animals for food.

field An area of land that people use to grow food, keep animals or
look after wildlife.

Hill A natural area of land that is higher than the land around it.

House A building in which people live that has two or more floors.

Map A type of picture that shows the size and shape of a place from
the air.

Path A track made by travelling on foot.

pO"UtiOﬂ Anything that makes the land, water and air dirty and unhealthy.

River Moving water that flows to the sea.

Town A place with many streets and buildings, where people live and
work.

Viaduct A structure people have made to support a road or railway
between two hills.

Village A place where people live that is usually smaller than a town.

woodland An outside area with lots of trees.
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country An area of land with its own government

continent A large area of land, usually including a number
of countries.

Lake An area of water, bigger than a pond

freshwater | Water that doesn’t contain salt

natural Something that would exist without
people.

artificial Something that people have made.

Physical Natural parts of an area such as mountains,

features hills, rivers and lakes

human Aspects of an area that people have affected, such as

features the way they use the land for agriculture or mining.

Volcano A mountain made by liquid rock coming up
from the ground and cooling.

Dormant A dormant volcano has not erupted for a long time.

River A natural body of moving water that flows to the sea.

Source The place where a river begins.

Mountain | A hill higher than 300m or 1000 feet.

Farm A big area of land that people live on and use to
grow food or keep animals for food.

Agriculture | Another word for farming

dairy farm | A farm where cows are kept for milk

crop A plant deliberately grown for food.

Geology They types of rock in a particular area.

Compare and contrast an area of Tanzania with an area of the UK:

®  Tanzania is a country in Africa / The UK is a country in Europe
®  Europe and Africa are continents

(] Identify Tanzania on a map of Africa using this map.

.

Lake Victoria in Tanzania is Africa’s largest lake and the world’s
second largest fresh water lake

®  Lake Victoria is a natural lake; Chew Valley lake is an artificial
lake, created by people.

(] Lake Victoria is a source of the River Nile; Chew Valley lake is a
source of the River Chew.

(] Mount Kilimanjaro is the highest mountain in Africa; it is a
dormant volcano

(] Some farms in Tanzania grow tea, but the main crop is maize/ the
main agriculture in the United Kingdom is dairy farming, which is
also common in the Chew Valley

®  Geology: Pensford is part of the Somerset Coalfield; Tanzania is
famous for Tanzanite, a gem stone that is mined there.

We will ask children if they can remember some of the
key vocabulary and knowledge from the boxes above.
We will ask them to summarise some similarities and
differences between the physical and human features of
the Chew Valley and parts of Tanzania.

A short activity to look at the River Chew will encourage
children to reason about where the water might come
from (the source) and to use the words upstream and
downstream in context.

Map of Tanzania

The yellow
highlights show
Lake Victoria and
Mount Kilimanjaro

Lake Victoria is 1000
times bigger than
Chew Valley Lake!

Tanzania sells tea to
other countries, but
Kenya sells 10 times
as much and China 50
times as much.

coal

tanzanite

Coal and Tanzanite
are found in the
geology of each

country. They are

valuable for different
reasons.

Wellbeing: learning about agriculture will support children’s learning about how our diet and our environment affect our wellbeing; children can also consider the impact of coal on the environment.
Language and Reasoning: In all topics, learning the subject-specific vocabulary and understanding what does and doesn’t match a definition supports language and reasoning. Eg Why is Lake Victoria not a sea? What makes
Kilimanjaro a mountain and not a hill? In what ways are Tanzanite and coal similar and different?

Reasoning: Concrete mathematical equipment can support children’s understanding of the relative sizes of Chew Valley Lake and Lake Victoria, and of the tea exports of Tanzania compared to Kenya and China.

Technology: Children should have the opportunity to use iPads to look at maps and photographs of areas of the UK and of Tanaznia, to help them make comparisons.



https://pensfordschool.sharepoint.com/:b:/s/Teachers/EccdbvoKd1BOvXpSzvAJG_ABIQlgM7yPZ0Bn_cf0jobL-Q?e=TsZYmT
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aerial view | view from above
compass an object with a needle that points north
east direction towards the right of most maps
human feature something that people have made, like the viaduct
Ordnance
key an explanation of what symbols mean survev map of
iandmark an easily recognisable human or physical feature ° by revisiting maps the children have already Pe:sforz
map ?r;i/ri):hoef:ii::ture that shows the size and shape of a place encountered (eg map of thg UK countries and capitals
- = and the world map of continents and oceans), learn the
North direction towards the top of most maps compass directions north, south, west and east
ordnance survey | an organisation that produces accurate maps o know that maps show north at the top by convention
physical feature a natural feature of a landscape, like the River Chew e become familiar with an Ordnance Survey map of the
route the way you travel on a journey st':hool and its surrounding areai, and with the satellite
satellite satellites orbit the earth and can take aerial photos view of the S_ame area, Fomi)arlng the two
e secure locational and directional language [for example,
south direction towards the bottom of most maps near and far, left and right], to describe the location of
viaduct :\:ttva“ece‘::vzei:ii': have made to support a road or railway features and rou.tes on this map and satellite view
West direction towards the left of most maps e how to draw a simple map; and use and construct o
basic symbols in a key; Satellite view of
o how to recognise landmarks and basic human and the same area

Children will also refer to vocabulary from the EYFS
Autumn topic when noting human and physical features
of the local environment.

physical features;
e how to use a compass to find north

Compass

eg Label a compass with the four directions; circle On a local walk, identify human and physical Siiqrii‘;:::]n;”lir\;gii,
the school on an aerial photo/ ordnance survey features of the village and relate them to a map om0 loarm NW
map; label features as ‘human’ or ‘physical’; explain and aerial photograph. NE SW.SE ’

how maps help us; explain what a key is on a map.

Wellbeing: Children will build on their knowledge and appreciation of the outdoor environment as experienced in EYFS, and be able to articulate how this supports our physical and mental wellbeing. They
will also be able to say how maps help us to know where we are, which helps us to find our way and to stay safe.

Language: Directional language will be reinforced and built upon in this topic.

Reasoning: Children will be able to make connections between what they see in real life and on paper, and work out how to get from one place to another.

Technology: Children should learn how to use Google Maps to explore and toggle between maps and satellite images of an area.




land that is covered by water at high tide

eac

Cliff high land with a steep drop to the sea

coast edge of the land where it meets the sea

coastal to do with, or at, a coast

harbour man-made or natural shelter for boats near the shore

high tide when the water is at its highest point on the
beach

Iighthouse tall building with a bright light to warn ships of rocks

low tide when the water is at its lowest point on the
beach

ocean one of the 5 large bodies of water separating the 7
continents

pier a platform on pillars projecting from the shore
into the sea

port town near the sea where goods can be delivered

or collected

Precipitation

water falling from the sky (rain, sleet, snow, hail)

sea

a body of salt water smaller than an ocean

season One of Spring, Summer, Autumn & Winter
shore land next to the sea

tide the position of the sea on the beach
tourism people travelling to another place for enjoyment
tourist a person who travels for pleasure
weather the temperature, wind speed and

precipitation at a particular time

e they will know and understand the key vocabulary
listed

e identify seasonal and daily weather patterns in the
United Kingdom (eg how to keep a weather diary,
which will be shared with Otter)

e know the location of hot and cold areas of the
world in relation to the Equator and the North and
South Poles

e use aerial photographs and plan perspectives of
Weston-super-Mare to recognise landmarks and
basic human and physical features

e (On a visit to Weston-super-Mare beach) how to
use simple fieldwork and observational skills to
describe the landscape in geographical terms

Eg “Can you name the nearest ocean to Weston-Super-
Mare?”, “Name some physical features of a coastline”,
“What human features are often found at the
seaside?” “What is good about tourism?”

° Look carefully at the rocks/ sand and describe
differences; what might they be made of?

®  Take photos using iPads of the shoreline to support
descriptive geographical writing back at school

The Weston
Museum could
be part of the
trip. Click the
image for the
website.

Children can
take notes and
photos to
support their
observational
skills.

According to ukfossils.co.uk, Weston-super-Mare is a fascinating
geological location. Underwater volcanoes during the
Carboniferous period sometimes buried life forms and preserved
them in the rocks now exposed on the foreshore and cliff. Well-
preserved corals, bryozoans, algae, bivalves and brachiopods can
be found.

Wellbeing: Children will experience visiting an outdoor landscape (the beach), and will be encouraged to notice the benefits of the outdoors and fresh air often found at the coast.
Language: Children (including disadvantaged children) who have not had experiences that support development of vocabulary associated with coasts/ beaches will be able to do so.
Reasoning: Children will think about the subtle differences in meaning between words like ‘port’ and ‘harbour’ and ‘sea’ and ‘ocean’ and ‘precipitation’ and ‘rain’.
Technology: Children will be able to take clear photos using iPads that include geographical features.



https://ukfossils.co.uk/2004/02/02/weston-super-mare/
https://westonmuseum.org/

City (in the UK)

a (usually) large town that has been
granted city status by the monarch

human feature

something that people have made, like the viaduct

|andmark an easily recognisable human or physical feature

|egend another name for a key (n explanation of what
symbols mean

London the capital city of England and of the UK

northeast (NE)

the compass direction half way between N & E

northwest (NW)

the compass direction half way between N & W

ordnance survey

an organisation that produces accurate maps

physical feature

a natural feature of a landscape, like the River Chew

satellite

satellites orbit the earth and can take aerial photos

southeast (SE)

the compass direction half way between S & E

southwest (SW)

the compass direction half way between S & W

town a place where people live and
work, larger and a village
. A structure people have made to support a road or railway
VIad UCt between two hills.
village a place where people live, with

some shops and businesses

e How to use and understand 8 points of the
compass

e To use these to describe the relative locations
of European capital cities: Paris, Berlin, Rome,
Madrid, Moscow and other capitals too

e How to use and understand 4-figure grid
references on an OS map

e What defines a ‘city’ in the UK

e How Pensford, as a village, differs from Bristol
and London in terms of physical and human
geography

e How Pensford, as a village, is similar in some
ways to Bristol and London (eg a settlement
on a river with housing and some trade)

e That Pensford lies on the river Chew, Bristol
on the Avon and London on the Thames

Can children
recognise,
name and place
these
landmarks (and
others from
Pensford,
Bristol and
London?)

What point of the compass is between North and East? If
you are facing NW, what direction is behind you? Complete
the table to show similarities and differences between
Pensford and Bristol (human and physical features)

Name the river that flows through Pensford, Bristol, London.

At the museum, focus on the Bristol Places Gallery to
learn about how the homes we live in and how the
places we work in have changed over time and the
Bristol Life Gallery to answer the question: Why do

845

fatde FarmO

Can children
use 4-figure
references on
an OS map?

people come to live in Bristol?

Can they
fluently use the
8 points of the
compass?

Wellbeing: What do people enjoy about living in Pensford, Bristol and London?

Language: Develop deeper knowledge of vocab encountered before (village, town, city) and increase directional language
Reasoning: Ask and answer questions about comparison (similarities & differences) as well as putting the case for and against living in each of Pensford, Bristol and London
Technology: Develop use of Seterra to learn more European countries and capital cities. (This could be homework)



https://www.bristolmuseums.org.uk/m-shed/whats-at/bristol-places/
https://www.bristolmuseums.org.uk/m-shed/whats-at/bristol-life/
https://www.geoguessr.com/seterra/en/vgp/3007
https://www.geoguessr.com/seterra/en/vgp/3225
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e Begin to understand what is meant by the
term ‘fair trade’.
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The longest river in South America, surrounded by rainforest

Amazon

A naturally occurring community of living
organisms of a single major ecological region.

Biome

Climate zone | An area of the world with a similar climate

deforestation | cutting down trees to change the land use

de|ta a landform created by a river dropping its sediment
when it reaches the sea.

understanding how living things depend on each other

ecology
eq uator an imaginary line circling the middle of the Earth’s surface.
Equatorial near the equator

line of latitude an imaginary horizontal line 23cross the Earth.

Line of longitude an imaginary vertical line 23cross the Earth.

Port a town or city where goods are imported and
exported by ship.

Rainforest a tropical woodland with an annual rainfall of at least
100 inches

sediment the particles carried by a river.

Tempe rate a climate zone with mild temperatures, such as in the UK.

Tropic an imaginary line 22° north or south of the equator.

Tropical in the area of one of the tropics

®  The location of all 12 countries of South America, using
this map.
What a biome is

®  Examples of biome include: tropical forest (rainforest)
and other types of forest such as temperate forest, as
found in the UK

o Where to find, on a map of the world, the main rainforest
regions in South America, Africa and Indonesia, the equator
and tropics of Cancer & Capricorn

®  The importance of rainforest to the planet’s ecology,
including its absorption of carbon dioxide

®  The reasons why deforestation is being carried out by
people in South America

®  How the Amazon river affects the landscape in South
America, including land use around the Amazon delta
(eg the port of Belem)

Eg On [a world map] which letters indicate an area of
rainforest?; label the equator and tropics of Cancer
and Capricorn; label as many countries of South
America as you can; what are the good and bad things
about deforestation of the rainforest?

There is no fieldwork planned for this topic, but children
will draw on previous knowledge gained about river
systems and the local area to support understanding of
delta and temperate forest.

This is an aerial
view of the Amazon
Delta. Learning
what a delta is
builds on children’s
understanding of
rivers, and learning
that this area
includes a large
port supports their
understanding of
trade.

Understanding
where the equator
and tropics lie, as
well as areas of
rainforest, builds
on children’s
understanding of
the world map as
started in KS1 when
they learned the
continents and
oceans.

Learning about the
physical geography
of the rainforest
biome also
supports children’s
understanding of
ecology.

the features of the rainforest biome.

Wellbeing: This topic is part of the ecology strand that runs through topics such as ‘Where Are All the Wild Things’, ‘Our Amazing World’ and ‘Is it me or is it hot in here?’. It supports
children’s understanding of how the environment impacts on human physical and mental wellbeing.
Language: Children will develop their knowledge of the key vocabulary as listed above.

Reasoning: Children will consider the question of whether deforestation is a benefit or a problem in South America, becoming familiar with the arguments on both sides.

Technology: The South America games on the Seterra website can help children to learn the countries of South America. They should use video such as BBC Planet Earth to understand



https://www.twinkl.co.uk/resource/map-of-south-america-with-names-display-poster-t-g-408
https://online.seterra.com/en/l/sam
https://www.bbc.co.uk/iplayer/episode/b0074tgb/planet-earth-8-jungles

e How valleys are created (use a sand tray to create
a valley using a trickle of water)

e Learn about the water cycle and link this to how
valleys are formed

e Know that Chew Valley Lake is artificial but that
most lakes are natural.

e How to compare the Mendip Hills with other hills/
mountains in the UK: Cheviots and Pennines, in
terms of the types of rock and the relative heights.

e  Know about settlement and Land Use in the Chew
Valley: name key villages along the river and their
industries past and present (link to History topic on
Stone Age).

o Include the Compton Martin Ochre Mine
o Teach key facts from the River Chew
website

artificial deliberately made by people
Avon The river that flows into the Bristol Channel
depth measurement of how high river water
is above the ground
downstream | the direction water is flowing to
erosion the wearing away/ removing of soil or rock
estuary the wide body of water where a river meets the sea
flow-rate the speed of water in a river
hi“ a naturally raised area of land, lower than a
mountain (ie lower than 300m above sea level)
human- geography relating to artificial things
land use the way people choose to use the land
mouth the end of a river where it enters the sea
natural something that would exist even if people didn’t
physical- geography relating to natural things
source the original point from which a river flows
tributary a river that flows into a larger river
upstream the direction water is flowing from
vaIIey a low area of land between hills or
mountains, typically with a river or stream
flowing through it.
Possible questions could include: Locate the Mendips,
Cheviots and Pennines on a map labelled A, B, C for
each of these 3 locations; explain how a valley is
formed; why is Chew Valley lake different from most
lakes?

® Insmall groups, on a weekly basis, learn how to study
the flow-rate, depth and impact of weather on the river
levels (use weather data from Dragonfly class to
compare to flow-rate and depth measurements).

The Mendip
Hills are
designated as
an area of
outstanding
natural beauty
(AONB)

Chew Valley Lake is
the fifth-largest
artificial lake in the
United Kingdom.
Created in the early
1950s, it was
opened by Queen
Elizabeth Il in 1956.

Wellbeing: Children will be able to reflect on what makes them feel good about their local area, and appreciate the fact that they live near an area of outstanding natural beauty (the Mendip Hills)
Language: Children will develop their knowledge of the key vocabulary as listed above.
Reasoning: Children will be able to link observations of water and sand in the classroom to understanding of how valleys are created over long periods of time
Technology: Children will practise their internet research skills by navigating this River Chew Website to find key facts.



https://en.wikipedia.org/wiki/Compton_Martin_Ochre_Mine
http://www.riverchew.co.uk/history.htm
http://www.riverchew.co.uk/history.htm
http://www.riverchew.co.uk/history.htm

a large naturally occurring
community of plants and animals
occupying a major habitat, e.g.
forest, rainforest or tundra.

developed | a relatively wealthy country with

country mature and advanced economy

developing | a relatively poor country with a less

country well-advanced economy

economy a country’s goods, services & money

export something that one country sells to
other countries

fair trade trade between companies in

developed countries and producers
in developing countries in which fair
prices are paid to the producers:

import something that one country buys
from another country
rainforest a dense forest rich in biodiversity,

with consistently heavy rainfall:
raw material | the basic material from which a product is made

e Re-cap and build on their understanding of
the term ‘fair trade’, as covered ‘Going Global’

e Know the names and locations of some major
cocoa-exporting countries of the world,
including: Code d’lvoire, Ghana, Cameroon &
Nigeria; Dominican Republic, Ecuador,
Colombia, Brazil & Peru; Indonesia

e Link this knowledge to their understanding of
biomes, particularly the Rainforest biome
studied in LKS2.

e How imports and exports can benefit a
country

e How imports and exports could disadvantage
a country

Use this map to
support
children’s
learning of the
location of
countries in
Africa.

Name the cocoa-exporting countries from the clues (eg two
African countries west of Togo that border each other, the
largest country in South America etc); how do imports
benefit a country?; How might exporting goods
disadvantage a country? Define ‘Fair Trade’.

No fieldwork element to this topic.

Revisit this map
(used in the
‘Rainforest’

topic) to
support
children’s
learning of the
location of
countries in
South America.

Children can
look out for this
logo on
products they
buy.

Wellbeing: Consider how a country’s economy affects its people’s wellbeing

Language: Develop further children’s understanding of Fair Trade, as well as the associated vocabulary listed above
Reasoning: What are the pros and cons of both exports and imports?

Technology: Develop knowledge of the location of countries in both South America and Africa, using seterra.com



https://www.geoguessr.com/seterra/en/vgp/3016
https://www.geoguessr.com/seterra/en/vgp/3163
http://www.seterra.com/
https://www.twinkl.co.uk/resource/t2-g-375-map-of-africa?sign_in=1
https://content.twinkl.co.uk/resource/9a/f8/t-g-408-map-of-south-america-with-names-display-poster-_ver_1.pdf?__token__=exp=1661782182~acl=/resource/9a/f8/t-g-408-map-of-south-america-with-names-display-poster-_ver_1.pdf*~hmac=4a294c15a4ace8779b6bd3aecb2b3e82530d5e653ce22c4cd144e0641cb522d2
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Commonwealth | agroup of countries that have
voluntarily agreed to work together
for positive purposes.
: large number of countries ruled
empire a ’
P normally by force, by a single head of
state / government

e nvi ronment the world around us; something the
Commonwealth seeks to protect

resources the useful materials a country has
access to

trade exchanging resources and
money

Although this is primarily a history topic, in 1 or 2 geography lessons, children will
develop their knowledge of trade, and of the world map, by learning about the
Commonwealth and its origins in the British Empire as developed during the Victorian
era. This will support and develop their learning from other units such as ‘Going
Global’,’ Chocolate’ and ‘Is it me or is it hot in here’ about trade and ecology.
Specifically, they will learn:

e In 1884, the British Empire was first described as a ‘Commonwealth of Nations’ by
Lord Rosebury (who was Prime Minister from 1894-1895)
e That the Commonwealth now:
o  promotes trade through member nations
o helps member countries protect their environments and use their natural
resources sustainably
o works with member countries to improve the chances of young people,
harness the power of sport to bring people together, advance universal
healthcare, improve gender equality, and promote harmony between faiths.
e Children will also have the opportunity to look at a map of the British Empire and of
the Commonwealth, to compare the two and to make links with countries they
have previously studied (eg Tanzania, Egypt and Thailand)

One POP task question to add to the history
ones could be: Explain the connection
between the British Empire and the
Commonwealth.

There is no fieldwork planned for this topic, but children will
consolidate the map skills they have learned in ‘Maps and
Routes’ and ‘North, East, South, West’.

The Commonwealth is t
rrade up of 52 countries
= world

Map of the commonwealth countries

Wellbeing: Children will learn examples of how the Commonwealth works with member countries to improve the chances of young people (see objectives above)

Language: They will develop their vocabulary as listed above, and consider the importance of understanding others’ languages in bringing the Commonwealth countries together.

Reasoning: Children will be expected to give and justify their informed opinion of the British Empire on the one hand and the Commonwealth on the other.

Technology: Children will apply the internet research skills they have learned by interrogating the Commonwealth website to find out for themselves information relevant to the objectives above.



https://upload.wikimedia.org/wikipedia/commons/2/2a/The_British_Empire.svg
https://production-new-commonwealth-files.s3.eu-west-2.amazonaws.com/migrated/inline/P14879_A2map_Oct_2016_0.pdf
https://thecommonwealth.org/

Compass

Children will know 8 points of the

directions compass and be able to understand the

points in between them (eg NNW, WNW)
Ordnance an organisation that produces
Survey accurate maps

This is largely a Science topic. However, children will
develop their mapping skills this term by undertaking
orienteering tasks while on residential camp and, at
school, by taking part in a supervised but independent
orienteering session around the village using OS maps.

e They will use and practise the mapping skills
they have learned in earlier topics such as
Maps and Routes and North, East, South
West.

o They will understand that a compass works
by aligning the needle to the Earths’
magnetic field.

As this is primarily a science topic, POP task
guestions will not relate to this learning.

Children will navigate to locations marked on an
Ordnance Survey map of Pensford, collecting letters
to solve an anagram.

N

Children will work
in groups and use
both a compass
and a map to help
them find the
orienteering
points that staff
will put around
Pensford.

Wellbeing: Children will practise teamwork skills in the outdoors.
Language: They will try to use precise language to help describe locations and directions when working together to find orienteering points.

Reasoning: Children will be expected to reason about which way to go based on information given on the map, and relate it to the landscape around them.
Technology: Children will learn how to manage without electronic technology and will be taught how a compass works using the Earth’s magnetic field.




