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Pupil premium strategy statement 

 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Pensford Primary 

Number of pupils in school  99 

Proportion (%) of pupil premium eligible pupils 13% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-22 

2022-23 

2023-24 

Date this statement was published December 2021 

Date on which it will be reviewed September 2022 

Statement authorised by Local Governing Body – 
1st December 2021 

Pupil premium lead Warrick Barton 

Governor / Trustee lead Julie Parker (Governor) / 
Belinda Deery (Trustee) 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 20 175 

Recovery premium funding allocation this academic year £  2 000 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£ 0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£ 22 175 
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Part A: Pupil premium strategy plan 

Statement of intent 

Pensford Primary School commits to working collaboratively and collectively with 

schools across the Partnership Trust, to eliminate the disadvantaged gap. 

At our school, our ultimate objectives for our disadvantaged pupils is that they leave 

primary school just as prepared for the next stage of their education as pupils who are 

not classed as ‘disadvantaged’.  This means that their academic achievement in 

reading, writing and maths will be comparable to that of their non-disadvantaged peers.  

It also means that their attendance and participation in school will be at a level at least 

similar to that of their non-disadvantaged peers and that they will be as ambitious and 

confident as their friends. 

Our pupil premium strategy works towards achieving these objectives by building on 

the success the school has had in the past, in which disadvantaged pupils have made 

more academic progress than the non-disadvantaged pupils.  We recognise that these 

are average figures, based on progress measures available only for the period 

between 2016 and 2019.  Our focus now is on our school’s vision statement in which 

we are clear that we want “each child to achieve his or her personal best”.  So rather 

than looking at average measures of progress, we now want to focus on every child 

achieving at least the expected standard for their age (unless identified special 

educational needs mean that this is unrealistic at this time). 

Our key principles are: 

 that we will build on the good practice that already exists in the school; 

 that we will enhance this by focusing more closely on identifying and addressing 

very specific difficulties that individual pupils have in reading, writing and maths 

 that we will focus on the most achievable narrowing of gaps first; 

 that we will deploy ‘wider strategies’ because they enable children to feel 

included and fully involved in educational opportunities, as well as ultimately 

leading to improved academic outcomes. 

We see it as a fundamental moral responsibility of everyone in school to ensure that 

this strategy is implemented effectively.  We make it our business to be ‘deliberately 

bothered’ about the wellbeing and progress of our disadvantaged learners. 

 

https://www.pensfordschool.org/Our-Vision-Aims-and-Values/
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Our analysis of attendance data shows that disadvantaged pupils attend less 
regularly than non-disadvantaged.  We know there is a link nationally between 
lower attendance rates and lower attainment rates. 

For example, disadvantaged children on roll in Term 1 2021 were 
disproportionately over-represented in the group whose attendance was below 
95%, and disproportionally under-represented in the group whose attendance 
was 100%, as can be seen below 

 

Attendance Figures Term 1 2021 

 Attendance <95% Attendance 100% 

Disadvantaged 69% 8% 

Non-disadvantaged 31% 27% 
 

2 Our Summer 2021 data shows that disadvantaged pupils are 
disproportionately represented both in the lowest 20% of pupils in each of 
reading, writing and (to a lesser extent) maths; they are also over-represented 
in the group of children in our school with identified Special Educational 
Needs. 

 

62% of PPG pupils on roll in Sep 2021 were in the lowest 20% of their cohort 
for reading, 69% for writing and 31% for maths in July 2021. 

 

23% of PPG pupils on roll in Sep 2021 have identified SEND needs, compared 
to the whole school figure of 9% 

3 Our records and knowledge of attendance and engagement in wider learning 
opportunities shows that there has been a disproportionately high level of non-
engagement in these activities by our disadvantaged pupils in recent years.  
This includes a range of learning opportunities, such as: remote learning, 
homework, home reading, swimming, residential trips and after school clubs. 

 

For example, 3 of the 4 children who did not attend the 2021 residential camp 
were classed as disadvantaged; 60% of disadvantaged children in Kingfisher 
class missed at least one swimming lesson in Term 1 2021; prior to the 
introduction of free places for disadvantaged children in 2020, they were under-
represented in breakfast and after school cubs; they are over-represented in 
the group of children who do not regularly practise reading, spelling and tables 
at home. 

4 Our knowledge of pupils, gained through the experience of teaching them on a 
day to day basis, and assessment of oracy in the Early Years Foundation 
Stage (EYFS), fits with the national research that, on average, children from 
disadvantaged backgrounds come to school with a significantly smaller 
vocabulary than those from non-disadvantaged backgrounds. 
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This is assertion is backed up by, for example, Bercow: Ten Years On  (2018) 

An independent review of provision for children and young people with speech, 

language and communication needs in England. I CAN and RCSLT   

http://www.bercow10yearson.com/wp-content/uploads/2018/03/337644-ICAN-

Bercow-Report-WEB.pdf 

In 2021, 23% of our disadvantaged children on roll had an identified 

speech and language need, compared to 5% of non-disadvantaged 

children. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

An attendance figure for disadvantaged pupils 
in 2023-24 that is at least as high as that for 
non-disadvantaged pupils. 

The overall annual attendance rate for 
pupils entitled to PPG in 2022-23 will be at 
least as high as those not entitled to the 
grant, provided those pupils have been on 
roll at since September 2021 (or earlier). 

Every disadvantaged pupil who does not have 
identified SEND to achieve at least the 
expected outcome in reading, writing and 
maths by the end of Year 6 in 2022 and 
beyond, with figures in all other year groups 
being comparable to those for non-
disadvantaged pupils. 

100% RWM combined figures for Key Stage 
2 statutory assessment in 2022. 

 

No more than a 1-pupil negative gap in the 
% of children achieving EXS in each of 
reading, writing and maths in each year 
group YR to Y5 (discounting relevant special 
educational needs). 

Rates of progress for disadvantaged pupils in 
Key Stage 2 to remain at least as high as 
those for non-disadvantaged pupils in 2023 
and 2024 

These will be measured through an increase 
in the scaled score average for reading, 
writing and maths at the end of KS1 
compared to the average scaled score for 
reading writing and maths at KS2, with the 
maths score double-weighted as was done 
nationally in the period 2016-2019. 

Writing standards are improved for all, and 
especially disadvantaged learners across the 
school. 

 

There is no gap between the outcomes for 
disadvantaged learners and others in writing. 

Standards of writing are improved across 
the school, with a particular focus on: 

YR and Y1– transcription, especially 
developing strength for writing and stamina, 
is improved for all learners; 

Y2 and LKS2 – composition – especially the 
ability to construct individual quality 
sentences, and a series of quality sentences 
is improved for all learners; 

UKS2 – text structure and embedding 
grammatical knowledge in writing is 
improved for all learners. 

http://www.bercow10yearson.com/wp-content/uploads/2018/03/337644-ICAN-Bercow-Report-WEB.pdf
http://www.bercow10yearson.com/wp-content/uploads/2018/03/337644-ICAN-Bercow-Report-WEB.pdf
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Every disadvantaged pupil to be attending at 
least one after school club, and for all 
disadvantaged pupils to have attended 2 
residential trips by the end of Year 6. 

 

As a result, disadvantaged pupils and parents 
to report that their experience of school is at 
least as positive as that of their peers (as 
measured through pupil and parent surveys). 

As described in ‘intended outcome’ 

 

 

 

% of pupils and parents who ‘agree’ or 
‘strongly agree’ with the questions “I/ my 
child enjoys school” and “Going to school 
helps me/ my child feel proud of my / their 
achievements” to be at least as high for 
disadvantaged pupils as for non-
disadvantaged. 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 11 680 

Activity Evidence that supports this approach Challeng
e 
number(s
) 
addresse
d 

Maths – develop 
the provision and 
quality teaching 
across the school 
through: 

 Further 
work on 
developing 
our White 
Rose 
approach, 
ensuring 
that 
Flashback 4s 
are used in 
lessons; 

 Developing 
further 
systematic 
teaching of 
number 
facts, based 

£1000 for all training time and resourcing 

https://educationendowmentfoundation.org.uk/educati
on-evidence/guidance-reports/early-maths  

 

https://educationendowmentfoundation.org.uk/educati
on-evidence/guidance-reports/maths-ks-2-3  

These reports indicate some key recommendations that are 
part of the White Rose and Number Sense approaches: 

 Developmental progressions; 

 Dedicated time for maths daily; 

 Extended mathematical discussions with children; 

 Development of mathematical vocabulary; 

 Use of manipulatives and visual representations; 

 Regular, appropriate assessment is used 
continuously; 

 Teach strategies of solving problems; 

 Develop pupils’ independence and motivation 
(number fluency supports this and Number Sense 
focuses on this); 

2 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
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on a 
Number 
Sense 
approach, 
to support 
with 
mathematic
al fluency in 
KS1 

 Train 
teachers in 
use of the 
Bar Model 
in maths 
and, 
through 
ongoing 
staff 
training, 
focus 
teachers on 
using the 
Ready to 
Progress 
documents 
to support 
planning for 
children not 
on track for 
EXS. 

 Use tasks and resources the challenge and support 
(White Rose units of work provides the structure for 
this); 

 Structured interventions for additional support 
(Number Sense in KS2). 

 

Train teachers 
and teaching 
assistants in 
strategies to 
support writing, 
including the 
teaching of 
spelling in KS1 
and ‘How to 
support 
struggling 
writers’ in KS2 

KS2_Literacy_Guidance_-_Poster.pdf 
(d2tic4wvo1iusb.cloudfront.net) 

 

This EEF research summary has formed the basis 
for the commission of teacher and TA training by the 
Trust, which our teachers and TAs will attend. 

 

See also 
https://www.gov.uk/government/publications/what-
is-the-research-evidence-on-writing  

2 

Purchase of a 
DfE validated 
Systematic 
Synthetic 
Phonics 
programme to 
secure stronger 
phonics teaching 
for all pupils. 

Phonics approaches have a strong evidence base 
that indicates a positive impact on the accuracy of 
word reading (though not necessarily 
comprehension), particularly for disadvantaged 
pupils:  

Phonics | Toolkit Strand | Education Endowment 
Foundation | EEF 

2 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/KS2_Literacy_Guidance_-_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/KS2_Literacy_Guidance_-_Poster.pdf
https://www.gov.uk/government/publications/what-is-the-research-evidence-on-writing
https://www.gov.uk/government/publications/what-is-the-research-evidence-on-writing
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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Provide sufficient 
teaching assistant 
capacity to release 
teachers on a 
regular basis to 
teach children in 
small groups, in 
every class.  This 
will include pre-
teaching as well 
as tuition on a 
rolling basis, 
dependent on 
children’s needs 
and their 
responses to 
teaching.  This is 
particularly 
important in 
maths, in classes 
with mixed year 
groups.  
Interventions will 
be tracked 
rigorously, 
comparing pupil 
data for those in 
interventions to 
that of pupils 
without 
interventions at 
least 3 times 
during the year. 

Tuition targeted at specific needs and knowledge gaps 
can be an effective method to support low attaining 
pupils or those falling behind, including in small groups: 

Small group tuition | Toolkit Strand | Education 
Endowment Foundation | EEF 

2 

Provide additional 
teaching assistant 
capacity in Year 3 
and 4 where the 
achievement gap 
is greatest for 
disadvantaged 
pupils 

Used correctly, teaching assistants can increase 
progress by 2-4 months.  Two studies published through 
the EEF website here show this. 

2 

Train all teachers 
and TAs on 
Metacognition and 
using a Creative 
Curriculum to 
support 
disadvantaged 
learners, at Trust 
INSET day on 
28.2.22 

The work of at least two of the key speakers (Will 
Smith,Deputy Research Director at the Blue School, 
Wells) and Dr Debra Kidd, is rooted in wide ranging 
research. 

2, 4 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/news/teaching-assistants-improve-pupils-results-studies-show?utm_source=/news/teaching-assistants-improve-pupils-results-studies-show&utm_medium=search&utm_campaign=site_search&search_term=teaching%20assistants
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Budgeted cost: £ 4 345 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Use additional TA time 
to support the practice 
of reading at breakfast 
club.  This will be for all 
pupils, but 
disadvantaged pupils 
will be prioritised. 

We know that children who do not 
practise reading regularly do less well 
than those who do; we have knowledge 
of our families that shows 
disadvantaged children being less likely 
to read regularly at home.  By 
increasing support for reading for those 
children, it is likely that their attainment 
level will rise. 

2, (and 1, to a lesser 
extent) 

Engagement with the 
National Tutoring 
Programme to provide 
reading and writing 
tuition to 5 groups of 3 
pupils, to include all 
disadvantaged children 
not on track to achieve 
the expected standard 
in at least one core 
subject. 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils 
or those falling behind, including in 
small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | 
EEF 

2 

Deploy school-led 
tuition to support 
disadvantaged children 
in lower KS2 who are 
not on track to achieve 
the expected standard 
in reading. (3x 15 week 
blocks across the 
school)  This will be 
done by training TAs, 
upskilling them using 
the national training 
programme from the 
DfE. 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils 
or those falling behind, including with 
individuals: 

One to one tuition | EEF (educa-
tionendowmentfoundation.org.uk) 

 

 

Nuffield Early Language 
Intervention (NELI) to 
run for the Reception 
cohort  

The Education Endowment Foundation 
funded two further randomised controlled 
trials, both independently evaluated. The 
latest and largest, published in May 2020, 
involved 193 primary schools. Staff in the 
intervention schools received face-to-face 
training using materials designed by the 
developers but with the training led by 
Elklan. 

 

The trial found that children receiving the 
NELI programme made the equivalent of +3 
additional months’ progress in oral 
language skills compared to children who 
did not receive NELI. 

4 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
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It received 5 out of 5 on the EEF padlock 
scale which means we can be very 
confident in the results of the evaluation. 

Children receiving the NELI programme 
also made more progress in early word 
reading (+2 months) and children with 
English as an additional language benefited 
just as much from the programme as native 
English speakers. 

To the best of our knowledge, this evaluation 
makes the NELI programme the most well 
evidenced oral language programme 
available.1 

 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 6 462 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Allocate weekly 
leadership time to the 
school’s Senior 
Teacher, who will take 
responsibility for 
attendance.  This will 
involve him working 
with families and the 
CMEO to maximise 
attendance in school 
for all children, giving 
priority to those who 
are disadvantaged. 

Evidence, such as The link between 
absence and attainment at KS2 and 
KS4 (publishing.service.gov.uk), 
shows that low attendance in 
education is linked with lower 
attainment. 

1, 2 

Provide free clubs to 
children in receipt of 
free school meals, and 
free places on the 
school’s residential 
camp to these children. 

The importance of extra-curricular 
activities is not just something that we 
at Pensford want to emphasise for our 
pupils, to fit with our aims an 
principles.  Research, including 
An_Unequal_Playing_Field_report.pdf 
(publishing.service.gov.uk) , also 
demonstrates the importance of such 
activities.  It says, in the executive 
summary, that, “Apart from their 
inherent value, it is often claimed that 
young people can also develop 
positive tangible outcomes from these 
experiences of interacting and 

3 

                                            
1 NELI website https://www.teachneli.org/what-is-neli/evidence-and-programme-development/  

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/509679/The-link-between-absence-and-attainment-at-KS2-and-KS4-2013-to-2014-academic-year.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/509679/The-link-between-absence-and-attainment-at-KS2-and-KS4-2013-to-2014-academic-year.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/509679/The-link-between-absence-and-attainment-at-KS2-and-KS4-2013-to-2014-academic-year.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/818679/An_Unequal_Playing_Field_report.pdf#:~:text=An%20Unequal%20Playing%20Field%20found%20that%20the%20school,extra-curricular%20activities%20which%20were%20included%20in%20the%20survey.
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/818679/An_Unequal_Playing_Field_report.pdf#:~:text=An%20Unequal%20Playing%20Field%20found%20that%20the%20school,extra-curricular%20activities%20which%20were%20included%20in%20the%20survey.
https://www.teachneli.org/what-is-neli/evidence-and-programme-development/


 

10 

working with others through organised 
extra-curricular activities, which could 
benefit them in later life.” 

 

Nuffield Foundation funded report where 
researchers from NatCen Social Re-
search, Newcastle University and ASK 
Research analysed information on more 
than 6,400 English children born in 
2000-01 who are being followed by 
the Millennium Cohort Study 
e.g. 
Nuffield research found: 
Children taking part in organised sports 

and physical activities at the ages of 5, 7 

and 11 were almost one and a half times 

more likely to reach a higher than 

expected level in their Key Stage 2 

(KS2) maths test at age 11.   

Those who attended after school clubs 

also fared better than their peers who 

did not take part in such groups. On 

average, they achieved a 2-point higher 

total score in their KS2 assessments in 

English, maths and science 

Support disadvantaged 
children’s mental 
health, and build their 
resilience, through 
support from 
Headstand PE. 

Headstand PE has had a notable 
impact on the engagement and 
readiness-to-learn of all pupils 
involved in the intervention during the 
previous academic year at Pensford.  
We have seen good academic 
progress for these pupils, alongside 
increased engagement. 

Headstand PE also assert that 
“Extensive studies have proven the 
positive effects that physical activity 
can have on mental health.”  For 
example, the following is stated on 
the Mind website Mental Health Myths 
and Facts - MentalHealth.org [our 
highlights]   

 

“Myth: Prevention doesn't work. It is 
impossible to prevent mental 
illnesses. 

Fact: Prevention of mental, emotional, 
and behavioral disorders focuses on 
addressing known risk factors such as 

 

http://natcen.ac.uk/
http://natcen.ac.uk/
http://www.ncl.ac.uk/
http://www.askresearch.org.uk/about-amy-skipp
http://www.askresearch.org.uk/about-amy-skipp
http://www.cls.ioe.ac.uk/page.aspx?&sitesectionid=851&sitesectiontitle=Welcome+to+the+Millennium+Cohort+Study
https://www.mentalhealth.org/basics/myths-facts
https://www.mentalhealth.org/basics/myths-facts
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exposure to trauma that can affect the 
chances that children, youth, and 
young adults will develop mental 
health problems. Promoting the 
social-emotional well-being of children 
and youth leads to: 

 

Higher overall productivity 

Better educational outcomes 

Lower crime rates 

Stronger economies 

Lower health care costs 

Improved quality of life 

Increased lifespan 

Improved family life” 

 

We have seen this to be true in our 
school. 

Provide free author-
signed books to 
children in receipt of 
free school meals, 
whenever these are 
offered at a cost to 
other children 
throughout the year. 

It is well known that reading is a key to 
learning in a range of subjects.  Virtual 
author visits, and engagement with 
children’s authors through Twitter 
reviews, has greatly increased children’s 
interest in reading at Pensford school 
since 2020.  Children whose parents are 
on low incomes will be less likely to take 
the opportunity to buy signed books, so 
unless these are provided free, 
disadvantaged children are less likely to 
buy and read them. 

3 

 

Total budgeted cost: £ 22 487 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

This review has been taken from the previously published strategy for our school.  That 

strategy has been adapted significantly in the light of an increased emphasis on 

evidence-based interventions, the formation of a refreshed and extensive PPG strategy 

group at Trust level and a change in leadership of PPG at school level.  Combined, 

these factors have led to us deciding to create the above, new, 3-year strategy to take 

us to 2024. 

Evaluation of impact of the PPG in the 2020-21 academic year: Remove this review 

and replace it with a review of 2021-22 

FOR NEW DOCUMENT: Make a copy of this one using Sue’s green/ yellow 

highlights (keeping the green and amending the yellow) 

Aim Outcome 

Attainment in Reading: 

 

All children entitled to the PP who are 

not on track to meet the expected 

standard in reading to receive regular 

additional targeted support equivalent to 

at least 40mins per week. 

This was achieved, with the result that: 

 

8 out of 13 (62%) of children entitled to 

the PP (and for whom progress data is 

available) made better progress than 

their peers. 

 

However, the additional support was not 

effective for a group of pupils in one part 

of the school.  The school will take 

advantage of free training for TAs in 

2021-22 to improve the level of support.  

 

Attainment in Writing: 

 

Only 40% of the pupils entitled to the 

PPG achieved this standard.  The 

school will engage with training 

arranged at Trust-wide level, both for 



 

13 

At least 57% of pupils entitled to the PP 

meet the end of year expected standard 

in writing 

 

teachers and TAs, to improve the 

quality of teaching of writing for pupils at 

a lower level of attainment at the start of 

the year.  This will take place in autumn 

2021. 

Attainment in Mathematics: 

 

At least 64% of pupils entitled to the PP 

meet the end of year expected standard 

in mathematics 

Only 47% of the pupils entitled to the 

PPG achieved this standard. 

 

The school has engaged the Trust’s 

director of learning to support use of the 

Bar Model in teaching in KS1 and KS2 

and will be re-writing its calculation 

strategy. 

 

The school will also take advantage of 

free training for one TA to improve the 

quality of small group tuition it is able to 

offer in 2021-22 

Attainment in Phonics: 

 

2 out of the 3 children entitled to the PP 

in KS1 who have not yet passed the 

phonics check to do so. 

All 3 Y2 pupils achieved this.  1 Y1 pupil 

will take the check again in December.  

  

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

White Rose Maths Trinity MAT 

https://whiterosemaths.com/  

NELI Nuffield Foundation 

https://whiterosemaths.com/
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ELSA https://www.elsanetwork.org/about/  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A – Pensford has not received this 
funding as no pupils are currently 
eligible. 

What was the impact of that spending on 
service pupil premium eligible pupils? 

 

 

 

https://www.elsanetwork.org/about/
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, or other activity that you are implementing 

to support disadvantaged pupils, that is not dependent on pupil premium or recovery 

premium funding. 

 

 


